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Thursday, Feb 6 
HEDCO House Meeting 
6p.m. - 8p.m.

Tuesday, Feb 11
Parents for BlueSkies
Committee Meeting
6:15 p.m. - 7:45 p.m.

Monday, Feb 17
BlueSkies Closed for the 
Presidents’ Day Holiday 

Upcoming Events
Reading Interests of Young Children 
compiled by Gail Myers, M.A. and Claire Bainer, M.A.

February 
2019

“Children develop a love of reading from the love of being read to.”

For many years, Gail and I have enjoyed working together on projects in the 
early childhood field. We started as preschool teachers and Gail went on to earn 
a state teaching credential after her masters, and by the time she retired she 
was a bilingual teacher, a coach for beginning teachers and a reading special-
ist. She has taught children at the preschool age through the 3rd grade.  She 
always says that teaching preschool was the foundation she relied on in all her 
teaching, regardless of subject matter or age. 

This chart is based on aged NORMS, and since no child is the same as another 
use it as a guide with your knowledge of your child to find the best books to 
read to them. Children may like stories for a child a little older and/or a little 
younger than their actual age.  Let your child’s interests and experiences 
guide you as you choose books for them. As children grow older their interests 
change, but all children are interested in learning about themselves and their 
relationships with the family and interacting with the bigger world. Preschool 
children keep their interest primarily on themselves.  For while trucks and 
trains and big powerful things like volcanos are interesting, feeling safe in the 
family is the most important thing they are learning. This primarily internal 
focus begins to change by age 5, and by age 7 children generally are primarily 
focused on their relationship with the external world outside the family. They 
are interested in being independent and managing successfully in the greater 
world beyond the family.  This broad brush understanding of the child’s inter-
est will help you choose books beyond trucks and trains and babies to address 
the real questions the child may be contemplating.  

Babies and Toddlers and children developing language enjoy exploring pic-
ture books. Like playing peek-a-boo, finding simple familiar objects on the next 
page can be a nice surprise.  Board books develop vocabulary by putting a word 
and the corresponding picture together on a page; of course, children learn best 
when they get to actually play with a real cup. That is how books work, first a 
baby learns about a cup, then they recognize the picture of a cup in the book, 
it is not a real cup it is the idea of a cup just as the word cup is not an actual 
cup but is the idea of a cup. Experience makes the pictures real and gives them 
meaning; the experience is real and the idea is abstract. As parents and teach-
ers introducing books and teaching the capacity to think in abstraction, we can 
first take a walk through the little farm at Tilden park, then read a board book 
with pictures of farm animals. Cloth books with a printed picture are best for 
the youngest children who like to chew them. Simple story lines, lift-the-flap 
books or books that encourage interactions also help children to enjoy books.  
The old classic Pat the Bunny, originally published in 1940, continues to be 
popular for just this reason. Simple rhymes and songs can also help children 
develop an interest in books; refrains and repetition and sound patterns, like 
nursery rhymes, help children develop discernment as they listen, and this is 
something that will help them sound out words when learning to read.
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Director’s Report Cont...
The best way to help children learn to love books is to share connection and closeness with them as you read.  
So cuddle them up and enjoy the loving time of closeness and children will love the books and treasure the time 
long before the content has much importance.  

Age 2-1/2:

Stories should be short, simple, and use familiar words about familiar 
things so they can relate to the story.  Good ones can have a simple plot. 
They like rhythm and repetition. Some want the same story every day 
and over and over (this is an important pre reading concept ‘words in 
books always say the same things’. It is also a way that books reinforce 
the parent-child attachment; the same book also tells the child I’m safe, 
I’m here, I’m predictable). Simple informational books are good. Children 
this age like stories about himself or his babyhood, their bath, visiting 
grandma, their rain boots, a ride in the car, going for a walk.    He likes 
to participate by pointing or filling in missing words and will look at 
books after they have been read. 

Age 3:
The attention span is getting longer and children can sit longer for stories, 
but can get distracted if too much is going on. They enjoy the pictures in the 
books and are interested in “here-and-now” topics about familiar things. 
While still enjoying repetition and poems they also like short tidbits of 
interesting information woven into stories. They can follow a plot and like 
imaginative stories based on real people or animals and nature. They make 
relevant comments from their own experience.  They enjoy looking at books 
and “read” them to others. Stories must be re-told or re-read word for word.  
One tip is to be mindful about how many words are on each page. Children 
this age do best with 2 or 3 sentences on each page; the pictures should com-
municate additional information, so be sure the pictures are working with 
the story and are clear and understandable.  

Age 4:
By this age children can pay attention through distractions, so they can listen over longer periods of time. They 
are interested in words and their vocabulary is changing and becoming more abstract. They can make up origi-
nal stories but still need help thinking about the story’s structure having a beginning, middle and end. Non-
sense rhymes, poetry, humor, and limericks and jokes and exaggeration develop listening skills and offer good 
exposure to the importance of subtle sound differences as they build sound discrimination among words (like 
shark and shock), silly songs are also good for this.  At this age children like to know about categories of things, 
such as names of the different train cars or construction vehicles. They also enjoy informational books about 
the alphabet and science they are interested in how big eggs of different birds are or the names of flowers and 
trees. They want “real” stories about real things. Children this age can be confused and scared by fantasy, so 
with your goal being teaching children to love reading be careful about introducing scary stories. They like to 
“read” the pictures to retell stories and may memorize favorite stories word for words. Older 4 year olds l likes 
riddles and guessing and their books can be longer with 6 to 10 sentences on a page. They still need and will 
ask about pictures.

Age 5:
Loves to be read to and shows a preference for certain stories which he likes to be read over and over. Child en-
joys longer and more complex stories and likes poetry, stories of animals who behave like humans, holiday and 
seasonal stories. Likes to tell a story, is curious and has wider interests; likes to know “why,” “how,” and “what 
for.”  Five year olds love jokes and joke books.  Learning to write helps identify familiar words.  These children 
are learning to listen and make pictures in their mind about how they think the things they read about might 
look.  They are interested in chapter books and like reading books like My Fathers Dragon and can listen to 
stories like The Wizard of Oz.
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Director’s Report Cont...
Age 6:
By six most children are fascinated with learning to read. Once mastered, they will read the same book over 
and over. They still like rhyming, silly poems, and stories about events in their own lives and adventure 
stories about other children.  They should be able to sustain a conversation about the plot, characters, or 
make up alternate endings to interesting stories. Some are interested in cartoons and like having them read 
to them. They like cartoon books like Calvin and Hobbs. 

Age 7: 
Children at this age who have mastered reading skills spend a great deal of time reading. They may begin to 
read simple chapter books with few pictures. Most 7-year-olds still like to be read to, so remember that the 
written word is different from the spoken word used conversationally, so reading aloud is still an important 
learning tool for children. They can listen to longer, more complex stories than they can read for themselves. 
Hearing new vocabulary words strengthens meaning and usage. Children are beginning to develop 
individual reading tastes. Most like fairy tales, myths, and poetry, as well as story books. Some start reading 
comics. 

Age 8: 
By this age, typically developing children are reading for pleasure and can be quite fluent with good 
comprehension.  Interests vary and include: childhood classics, travel and adventure, far away and long 
ago, other children, animals, science, fairies, humor. Adults can read longer chapter books to 8-year-olds (a 
chapter a day) and continue enjoying their time together! 

We want to thank everyone who took the time to complete the Parent Survey last year, and we were happy to 
see a high response rate. Thank you! As in previous years, the vast majority of parents felt strongly positive 
about the program, with 95% agreeing that the program is “high quality.”

The survey is an invaluable tool for us to get feedback about what is working and areas for improvement 
at the school. The results are shared with the BlueSkies leadership staff, Board of Directors, and Head 
Teachers, and action plans are developed to address areas of concern.

This year, we added additional survey questions about diversity and inclusion at BlueSkies.  We were 
pleased to receive concrete feedback on this topic. Based on this feedback, two new groups have been 
initiated: one for families of color and one for nontraditional families. We posted a sign-up sheet toward the 
end of last year but if you missed it and would like to participate in one or both of these groups, please let 
Kenji, Romy, or Christa know and they’ll add you to the list.

We were pleased to see that our efforts around communication in regards to sharing information about the 
Board’s role and activities have been effective (including coffee gatherings with Board members and parents), 
as well as our sharing of information about BlueSkies policies and procedures and the scholarship program. 
One area of improvement noted by parents is in sharing emergency procedures with the community, and we 
will continue to make that information more visible. There is also a thorough section, including our disaster 
plans, in the Parent Handbook under the heading “Safety” (this handbook is available in the Parent Portal of 
the website).

As was the case last year, parents expressed interest in more information about staff changes. While we 
generally communicate staff transitions in our Tuesday email and monthly Banner, we are exploring other 
ways to communicate these changes to the community. We do make a concerted effort to welcome and train 
new teachers and to inform the community (especially in the classrooms where those teachers are assigned) 
if things don’t work out. We do make a concerted effort to welcome and train new teachers and to inform 
the community. Understanding that we must function within confidentiality and HR constraints, we do our 
best to keep the school community informed about staff coming and goings and to acknowledge staff with 
gratitude when they leave. Of course, this may manifest differently for different staff members.
As always, we encourage parents to bring up concerns and questions with Head Teachers, Christa, Ameena, 
and/or Claire at any time.  Again, we deeply appreciate the thoughtful feedback to the survey. 

Parent Survey 2019
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Parents often hear their children using phrases that they sus-
pect they learned at BlueSkies. Each month’s “BlueSkies-ism” 

will include a phrase the teachers use all the time at BlueSkies, 
and some  context to help you use the phrase at home too.

 
The ultimate punishment in the nursery school is the 
loss of the privilege to choose and do what you want to 
do.  When children are out of control, over-excited, hurt 
another child, destroy something that someone else has 
made – the teacher will work to help the children calm 
down and center themselves so they can come back into 
control of themselves. The teacher starts by suggesting 
that the child needs the teacher to choose for her: “Bet-
ter sit down and find something quiet to do so you can 
go back and play some more. Would you like a book or 
a puzzle?” or “I see room for you to play in the sink here 
with the boats.”  If this doesn’t calm the child, a moment 
to sit on the teacher’s lap and take some big breaths 
might help. If all else fails, the child will have to hold the 
teacher’s hand and walk around with her as she teaches; 
this sends a clear message to the child that “self-control 
is the price of freedom,” a key life lesson. 

BlueSkies-isms

“I’m going to help you choose a 
place to play now”  

Welcome!
Leo in the Baby House, joining 

big sister Mia

Julian in the 
Baby House, joining big sister 

Fiona

Maxwell in the Todds
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Staff out in February
 
The following staff will be out this month: 

*  Samantha out 2/10-2/14
*  Amy out 2/24-2/25

Valentine’s Day at 
BlueSkies

While we usually do not celebrate holidays at 
BlueSkies, we have had a hard time keeping children 
with older siblings from bringing Valentines to school. 
If your child would like to bring cards,don’t bother to 
address them. Your child can keep them or hand them 
out depending on their whim. Remember, no candy 
please!

Just for Fun
“Katie, says the teacher as she gently pulls 
her close “It seems like you are needing a lot 
of reminding today. I know you know all about 
holding the toys in your hand and not letting 
them go up in the air and I know you know all 
about walking feet and about talking so the 
others can hear in a friendly voice.  I wonder 
what is going on today that is making it so hard 
for you to remember?” “Well, teacher,” responds 
Katie, “I do know all those rules but when I’m 
playing and I get busy and smiley happy then ‘the 
fun of it comes’ and up goes the toy. You know 
about the fun of it, don’t you teacher.” 
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Thank you to our donors who make the 
BlueSkies Scholarship Fund possible:

Fall Mailer Appreciation
Thank you to all our wonderful families, friends, and community members who volunteered their time and 
donated to this year’s Fall Mailer Campaign. Because of you, we are able to raise over $30,000 for need-based 
scholarships for families who would otherwise be unable to attend BlueSkies.
I very much wanted to repay the scholarship that helped us enroll initially at BlueSkies. Now we have the 
funds to share, and hope they will help another family have the chance to experience such a magical place for 
children.”  

– Alumni Parent

Alan and Brooke Abola 
Alice Akawie and Stuart Pivnick 
Allen Nako
Anita Addison 
Anjali Gopalan and  Bronwyn Cox 
Annette Tumolo 
Anthony and Tania Webb 
Barbara and Jack Nagle 
Beth O’Donohoe 
Carol Anderson 
Charles and Anne Ludvik 
Clifford and Laura Ham 
Comfort Olude  
Dan May and  Joan Warren 
Dara Schur 
Daven Lowhurst 
Deanna Pankow 
Debbie Mitchell 
Elizabeth McNamara 
Fang Shiao 
Gerardo and Kathleen Ferracane 
Glenn Paculba  
Gregg Bowman 
Gretchen and Thomas Griswold 
Hannah Raiden Wright and Barton Wright 
Jackie Ito-Woo 
Jean Durham 
Jenny Graber 
Jess Poppe 
Jesus Franco  and Ana Lara 
John and Monica Sullivan 
Joyce Copenhagen 
Judy and Bruce Rasmussen 
Lauren and Matt Webster 
Leah and Neil MacNeil 
Leslie and Rory MacArthur 
Lettebrhan Berhe and Tesfamariam Ogbe-
Habte 
Liane Lau and Stephen Yee 
Liisa and Jon Hale 
Linda Gardner 
Linda Larkin and Brett Stineman 
Margaret and Bruce Wetter 
Margaret Rogers 

Maria Buenaventura 
Mark Freitas and Susan Gallardo 
Mary and Robert Hale 
Mary Hudson 
Mary Karne 
Mary Lucas 
Michael Bush and Melba Wu 
Mimi and Seung Wong 
Morris Beazley 
Nancy and Bob Rathmann 
Nancy and Luis Belmonte 
Nancy and Richard Howard 
Nina and Loren Bainer 
Norma Esherick Household
Pamela Simmons 
Paul Gertmenian 
Paul Langer and Jan Linden  
Pearl & Chris Bauer 
Peter and Sabrina Landreth 
Ray Enriquez  and Gail Myers 
Reiko Niiya and Kai Fu Chow 
Richard Croghan and  Ellen Snook 
Richard Henshaw
Robin and Gian Polastri 
Ruth Weiller and Clare Randall
Spencer Perry and Rebecca Finn 
Sue Wolfman 
Susan Webster 
Suzanne and Tom Stege 
Tam Bui and Arthur Liou 
Thea Hensel
Valerie Simmons 
Wendy Zukas 
William D. Dahling 
William Morton 
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By: Claire Bainer

Passing by the Playroom yard, I pause to watch a game the children are playing. It is about 4:00 in the af-
ternoon and three little kids are all bundled up as they hang off the back of the climber, watching two other 
2 ½ year olds who seem to be running around the bigger climber in the center of the yard. The three little 
ones on the small climber near the walk way that goes to the lower school are Jake, Sue and Anjou, Peggy 
and Ron are running round and round the bigger climber, they laugh and chat as they play. This game seems 
to be mostly a running and watching game. With teacher nearby, the chilly winter afternoon feels relaxed 
and peaceful.  Occasionally the two circling the climber go over to a raised sand table and play for a while, 
catching their breath before they return to running. Twice, one or the other of the runners randomly stopped 
to hug a child on the climber and say “bye- bye” or  “I got to go” and off they go running again. The climb-
ers smile and wave bye-bye. Stepping near the teacher, I ask about the game. Smiling, she tells me they 
are playing “Mommy goes bye-bye”.  Sure enough the three on the climber are waiting for mommy and the 
runners are “Mommy”, the raised sand table is “work” the teacher comments. Maybe I shouldn’t have, but I 
asked what they did at work, continues the teacher. They told me they play.  Eventually one of the running 
“mothers” gets tired and trades places with a “climbing child” who then becomes the running “Mommy”. 

The play goes on, and as I watch I can see why, for so long, play was not valued or seen as the work of chil-
dren as we now understand it is.  What I’m watching really does not look like learning to the adult eye. Our 
adult brains are so sophisticated, now our language organizes our thoughts, our years of experiences we can 
discern and plan as our senses and memoreis trigger our emotions putting meaning to things that may or 
may not have anything to do with what is actually happening. There is a happy, neutral feeling to this play, 
different from a similar game with the older children who 
would be enjoying the opportunity to act out those feelings. At 
2 ½ those ideas haven’t caught on yet. Mommies come and go, 
children wait to receive hugs and the young mind processes 
the mystery of attachment, trust, safety and caring. Still too 
young to scaffold thoughts and language they play it out, 
internally processing the familiar experience they all know 
so well through their body.  Clearly it holds a lot of meaning 
for the children as they are busy for a long time masticating 
on this process of coming and going.  After about 40 minutes 
the teacher starts the transition up to the classroom, quietly 
sending one child along to brush the sand off their shoes and 
hang up their jacket and go potty or get a diaper change, and 
find a puzzle or gather for a story.  Their parents will soon 
be coming and this game will be a real experience again. The 
play will ease the transition from home to school. The play 
allows the children the opportunity to go back to processing as 
they did as babies, through the somatic experience of acting 
out, and the children deepen their understanding of coming 
and going.  Soon they will go home with the people they love 
and in the morning they will come back to the school that they 
love and where life makes sense and feels safe and reasonable 
and they will play some more.  

Snapshot in the Playroom


