
LIC # 010213219 / 010209844 

 

A new adventure begins in the Todds! Page 1  

A new adventure begins in the 

Todds! 

 
Your child is starting the transition process from the Wobbly Walkers to the Todds, 

the class for children who generally are 24–34 months.  Your child will be gradually 

introduced to the new class, starting with short visits accompanied by a Wobbly 

Walker teacher.  These visits will be extended until the transition is complete. 

 

As the process moves along, we will be asking you to set a conference date with us 

so that we can meet and discuss the transition, and the Todds Head Teacher can get 

to know you a little bit. 

 

Todds Transition Packet Contents: 
Section Description Page 

*1 Teachers and Brief Bios 1-1 

*2 Classroom schedule 2-1 

3 Todds Menu 3-1 

*4 Parent Orientation – where to find what in the Todds Classroom 4-1 

5 Weekly Chart Sample and Annotation 5-1 

*6 The Transition Process from Wobbly Walkers to Todds 

Moving from the Infant Toddler Program to the Nursery School 

 

6-1 

6-4 

*7 About the Todds Classroom:   

Developmental Drives and Teaching Techniques in the Todds 

 

7-1 

8 Major developmental issues for the Todds: 

 Autonomy 

 Toddler Art 

 Social Interactions 

 Language 

 

 

8-1 

8-3 

8-5 

8-9 

9 Developmental Assessments – Timing, Purpose, and Uses 9-1 

10 Class roster (this will change throughout the year as new 

children enter the class and older children move on to the next 

class; request updated lists from the Office Manager). 

10-1 

 

* If you are short on time, just read these sections to get the basic facts! 
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Section 1:  Teachers and Brief Bios 

 
Sandy Quach, Head Teacher 

9:00 a.m. – 5:00 p.m. Monday – Friday 

sandyq@blueskies4children.org 

(The Head Teacher’s priority of course is always your children, so she cannot always 

check or respond to email every day. Urgent messages should always be 

communicated in person or by telephone.) 

Best time to reach her is between 12 noon and 1:30 p.m. 

Sandy has been at BlueSkies since September 2012, working first in the Infant 

room before moving to lead the Todds group. She has a B.S. degree from UC Davis. 

 

 

Eiei Phoo, Teacher 

3 p.m. – 5:30 p.m. Monday – Friday  

Eiei started in the Todds in May. She started after graduating high school and is 

currently enrolled in community college taking her Early Childhood Education 

units.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

While BlueSkies makes every effort to minimize staff changes for the children, 

circumstances may arise which result in different teachers in the group. 

mailto:sandyq@blueskies4children.org
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Section 2:  Classroom Schedule – Todds 
 

 

As in all of BlueSkies, the children are given many opportunities throughout the 

day to be in charge of their own learning.  The teacher has designed play areas 

which are developmentally challenging for the children to explore largely on their 

own, thus the schedule reflects where the children will be more than what they will 

be doing there! 

 

 

7:30-8:15 

 

Breakfast with the Wobbly Walkers 

 

8:15-9:00 

 

Move into Todds Playroom 

 

9:00-9:30 

 

Art Room and Todds Porch 

 

9:30-10:00 

 

Art Room and Todds Yard 

 

10:00-10:45 

 

Todds Yard 

 

10:45-11:30 

 

Playroom for story, lunch, change 

 

11:30-1:30 

 

All children napping 

 

1:30-2:30 

 

Wake up, change, go to Todds Yard 

 

2:30-3:00 

 

Snack in Playroom 

 

3:00-3:30 

 

Playroom 

 

3:30-4:00 

 

Art Room 

 

4:00-4:30 

 

Todds Porch 

 

4:30-5:00 

 

All children to Playroom for diaper changes and snack 

 

5:00-6:00 

 

Children who stay to 6 p.m. join Wobbly Walkers  
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Section 3:  Todds Classroom Menu 

 
The summary menu for the Todds is on the following page.  To learn the particulars 

of each day’s fruits and vegetables, check the “Tracking Menu” posted in the 

classroom. 
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Section 4:  Parent Orientation 
 

What is Where in the Todds Room 
Weekly Notes: There is just one clipboard with  weekly charts for all of the 

children in the Todds; it is on top of the cubby shelf by the 

changing table.  If you wish to receive more detailed 

information about your child’s eating, please be sure to ask 

the Head Teacher.  

 

Communication Binder:   This is also on the top of the cubby shelf.  This is where you 

should write notes about upcoming absences, or special notes 

about the day that you want all the teachers to know about 

(another person picking up, be sure to wear a hat outside, etc.) 

 

Medication Authorization: 

 

These forms are in the back of the Communication Binder; 

after completing the form give it to the Head Teacher for 

review before you leave to be sure all is in order.  Hand the 

medication to the Head Teacher for proper storage. 

 

White Board (Daily 

Announcements) and 

Bulletin Board:   

This is by the door in the changing area, and we use it to write 

notes about teacher absences, substitutes, children coming or 

going from the group, etc.  Notices are posted on the bulletin 

board over the cubbies. 

 

Documentation:   At least once a month the Head Teacher puts together a photo 

documentation which illuminates some aspect of the children’s 

experience in the Todds.  These are usually posted by the 

observation room. 

 

Family Photos:   The children enjoy seeing photos of their families in the 

display behind the loft; please provide us with a current photo 

for this. 

 

Artwork:   As the children begin to paint at the easel, it is hard to fit 

such large art into cubbies!  There is a special box in the art 

room where the paintings are rolled up; please check this and 

take paintings home each week. 

 

Cubbies:   Children may need more changes of clothes as they spend 

more time in wet sand and water.  The children are working 

on dressing and undressing themselves, so please try to shop 

for clothing that they can manage easily (elastic waist bands 

instead of snaps, etc.)  If children want to bring a “lovey” for 

naptime this goes in the cubby as well.  Please do not put 

medicine, food or treats in the cubbies! 
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Section 5: 

Weekly Chart 

 
Week of: 

 Monday Tuesday Wednesday Thursday Friday 

Eating  
     

Nap 
asleep: awake: asleep: awake: asleep: awake: asleep: awake: asleep: awake: 

Diapering 

or Toileting 

Information 

     

 

Notes about the Week: 

__________________________________________________________________

__________________________________________________________________

___________________________________________________ 

Week of: 

 Monday Tuesday Wednesday Thursday Friday 

Eating  
     

Nap 
asleep: awake: asleep: awake: asleep: awake: asleep: awake: asleep: awake: 

Diapering 

or Toileting 

Information 

     

 

Notes about the Week: 

__________________________________________________________________

__________________________________________________________________

___________________________________________________ 

Additional Notes: 

______________________________________________________________________________

__________________________________________________________________ 

                                                                 Child’s Name: _____________________

1. Note that the daily information now 

decreases to basics of eating, sleeping and 

toileting.  Each week there will be a note 

about some of the activities your child has 

been enjoying, or an interesting event.  If 

you want more info, ask! 
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Section 6:  Transitions 
The Transition from Wobbly Walkers to Todds 

By Liisa Hale 

 

 Around the age of 2, children at BlueSkies for Children are usually ready for 

the new challenges and experiences of the Todds classroom.  The goal of the 

transition process is to help children move forward with full respect for their need to 

feel emotionally connected to the teachers who are with them. 

 

 The transition out of Wobbly Walkers differs from the one that moved a child 

in from Infants because the child is in a different stage of development.  Around the 

age of 2, children begin to “individuate”; that is, their brains have developed to the 

point where they are beginning to understand that they are separate from their 

parents and others around them.  This causes a profound shift in the child’s world 

view, and also in his or her relationship with parents and other adults.  Recognizing 

oneself as a separate individual leads simultaneously to the exciting realization 

that “I don’t have to do what you want, I can do what I want!” and the terrifying 

realization that “You could really leave me alone, because I am not part of you!”  

The challenging behaviors that come with figuring out one’s separateness can be 

disruptive to the harmony of the parent-child relationship.  It also sets the stage for 

a time of disequilibrium in the child, when the inner drive to move forward and out 

into new adventures is regularly countered by the pull toward old securities and 

comforts.  Routine is a big part of what makes life manageable for toddlers; knowing 

what comes next is important to feeling some control over life.  Thus the transition 

comes at a time when both parent and child may feel some ambivalence, even 

though it is a generally positive event. 

 

 As the child explores the Todds spaces, parents may see some reaction to the 

more challenging environment.  Teachers may suggest different footwear to 

facilitate climbing on more vertical ladder-rungs or walking in sand yards.  Despite 

the best teacher vigilance to the needs of the new explorers, there may be a surge in 

“pink slips” reporting injuries for those children whose speeds exceed their skills at 

safety analysis in the new environment (and the concrete is no longer covered with 

the resilient surface of the Wobblies area!). 

 

 The transition may occur over a period of weeks or months.  It is helpful to 

think of the experience as a process rather than a single event.  Many phases slide 

so smoothly into each other that the parents may not even recognize each step. 

 

Phase I 

 The Wobbly Walker visits the Todds porch or classroom with one of his or her 

trusted teachers, and perhaps one or two other Wobblies who are beginning the 

process.  The WW teacher will stay with the children for a 30–60 minute visit, then 
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they all return to the WW classroom.  This is a very low-key phase and may go on 

for 2-4 weeks. 

 

Phase II 

 After the child has become familiar with the Todds teachers, the Wobbly 

Walker teacher brings the child for a visit to Todds and after a few minutes says, 

“Goodbye, I’ll see you at lunch time [or some other  time marker].”  The child stays 

for about the same length of time as in Phase I, but now is there with only the 

Todds teachers rather than the WW teacher.  If the child seems comfortable enough 

with the Todds teacher, that teacher may begin to go to the Wobblies and invite the 

child to come to Todds with her—a good test of how eager s/he is to come and 

whether s/he is feeling safe with the Todds teachers. 

 

Phase III 

 The child comes to Todds shortly after breakfast, either with the WW teacher 

who quickly exits, or with the Todds teacher, and stays through lunch.  The child 

may come again to visit for a few hours in the afternoon. 

 

Phase IV 

 The child is spending almost the entire day in Todds, coming over after 

breakfast and returning to WW only for nap, then coming back to Todds for the 

whole afternoon and getting picked up in the Todds.  This is when the transition 

gears up for the actual move.  This may also be the time when the Todds teachers 

begin to relay some feedback to parents regarding clothing to facilitate the new 

range of activities; perhaps the shoes that were fine for the WW climber are too 

slippery for the Todds equipment, or the water play is so enticing that you need to 

supply three changes of clothes each day. 

 

Moving Day 

 On “Transition Day”, the child spends the first part of the morning in the 

WW group.  Morning snack (around 9:30 a.m.) becomes a “Goodbye Party.” The 

teachers tell everyone that this is the day the child is moving to the Todds, and they 

sing a little good-bye song.  After snack the teacher helps the child collect his or her 

basket, jacket, bottle, pacifier or whatever is needed for nap.  The Todds teacher 

and the WW teacher walk together with the child to the Todds room, show the child 

where his or her basket is being placed, and talk about how the bottle/pacifier are 

going in the kitchen so they will be there for nap.  Then the WW teacher gives the 

child a hug and says, “Bye-bye, I’ll be seeing you,” and leaves.  The child has moved.  

The Wobbly teacher will leave a message for the parents to inform them. 

 

The First Day as a Todd 

 This is the first morning the child is dropped off in Todds, often the stickiest 

part of the transition.  It can help if parents have a conversation on the way to 

school that sets the scene for the child; toddlers enjoy their sense of mastery in 
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knowing their morning routines and can be really upset by a surprise!  In the car 

the parents can say, “Remember, today we’ll put your things in your basket in the 

Todds!”   If the child eats breakfast at school, the parent will still drop off in the 

same place in the WW after putting things in the cubby.  It may be a little bit 

harder for the child to say good-bye in the Todds (if he comes after breakfast).  If the 

child objects, a little empathy can go a long way:  “It’s funny, isn’t it, to do 

something different?  You’re so used to seeing [WW teacher] first thing, and today it 

will be [Todds teacher]—that will be funny!  Boy, it sure is fun in the Todds playing 

with [name something that your child has really been enjoying in the Todds, like 

playing with water, painting, climbing, etc.].”  It’s a good idea to plan to stay a few 

extra minutes at drop-off time, but also good to set a finite time and then go: “I’ll 

read one story and then I’ll give you a kiss and say good-bye.”  Remember that your 

child is moving to the Todds because the teachers can see that s/he is really ready; 

probably any clinging in the morning just reflects a little anxiety which will 

disappear shortly after saying good-bye and getting caught up in the activities and 

routines of the day. 

 

 For as long as 6 weeks, children may display some increase in anxious 

behavior at home such as whining, clinging, tantrums, or extra waking in the night.  

This just means the child is working really hard, with new physical and emotional 

challenges, and needs a little extra TLC and anchoring from parents.  It helps if life 

at home can stay pretty predictable and quiet during transition times. 
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Moving from the Infant Toddler Program to the Nursery School 

 

The Todds group marks the beginning of a major transition for your child.  As he 

reconstructs his understanding of his relationship to the people around him, he also is 

building the foundations for moving to the Nursery School. 

 

At BlueSkies we continue to use the name “Nursery School” instead of Preschool 

because we want to define the experience for older 2 year old to 5 year old children as 

one that belongs to them, not one that is focused on preparation for the “real school” 

that begins at 5 or 6.  Of course the Nursery School prepares children for elementary 

school, but it does that by letting them fully experience the developmental drives and 

growth of ages 2, 3, and 4.  An old nursery school adage says “The best way to become a 

great 5 year old is to be a great 4 year old; the best way to become a great 4 year old is 

to be a great 3 year old,“ etc.  At BlueSkies we treasure and nurture the developmental 

process, setting up environments that allow each child to fully explore and move 

through each stage of development in order to build a solid foundation on which to build 

the next stage. 

 

As children move into the Nursery School, they will also move into a new style of 

transitioning.  The long, slow transitions of the Infant Toddler program reflect the 

children’s needs for attachment to their teachers in the age of total egocentricity.  By 

the time they leave the Todds, the children are beginning to truly understand that they 

are independent agents, and thus no longer need to define themselves solely in 

relationship to the adults around them.  At the same time, they have figured out the 

rudiments of social interaction and are becoming much more interested in peer 

relationships.  That means that the move from Todds to Playroom often takes place in a 

matter of 2-3 days (often the child is very unhappy to return to Todds after the first day 

of visiting the Playroom).  The parents, on the other hand, may find this sudden 

transition difficult! 

 

The other change to anticipate in the Nursery School is that children consolidate in the 

Playroom into a “class year” group that remains together until they go to kindergarten.  

Between June and February, small groups of children move from Todds to the 

Playroom.  After the youngest children in a class year (birthdates from September 1 of 

one year through August 31 of the next) join the Playroom in February, that becomes a 

stable group that will move as a whole from the Playroom to the Homeroom the next 

September, and from the Homeroom to the Schoolroom the September after that.  From 

this point on, children with birthdays on either side of the September 1 line will be in 

separate groups which will move through the school, and then on to kindergarten, 

together. 

 

Children with fall and winter birthdates, who begin the next “class year,” will spend a 

little longer in the Todds classroom than the children with spring and summer 

birthdays. While the Todds include just a 6 month age range for half of the year, from 
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March through August the age range expands to include children from age 2 to about 2 

years 9 months. The oldest form a special summer class group we call the “Summer 

Playroom” from late June until August; the winter birthdays join them in the Playroom 

in September and start the cycle over again. This means that the play opportunities in 

the classroom stay very simple in the fall and winter, and expand to extend and 

challenge the more sophisticated play of the children who are beginning to understand 

autonomy and reciprocity in their play. This includes both additional activities and play 

spaces as well as new expectations for familiar play spaces – for example, some of the 

activities which have been strictly set up for parallel play will be set up for shared use 

to add some new social challenge for those who are ready for it. 

 

When the time comes to move to the Nursery School of course there will be another 

transition packet with much more detail about the Playroom and its activities and goals 

for the children. 
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Section 7:  About the Todds Classroom:   

Developmental Drives and Teaching Techniques in the Todds 
 (24 to 34 Months) 

 

 The Todds group consists of children who are in a distinct stage of 

development—no longer infants, and not yet preschoolers.  Starting at about 22 

months toddlers begin to explore a new understanding of their own autonomy, 

which requires that they assert themselves!  This coupled with immature language 

skills brings many frustrations.  They are learning about feelings and working to 

take the first steps towards impulse control, along with a burst of language 

development. 

 

 Play situations are structured so they can play near (rather than with) each 

other.  You will see many areas set up for this “parallel play” where children 

can watch each other, reflecting a growing social interest, but not have to 

share, which they cannot learn until they truly understand autonomy. 

 Dramatic play blossoms, and they spend much time acting out the behavior 

they observe in their confusing bigger world of school, home, and family in 

the play house. 

 Art materials become an everyday option in the classroom, as the children 

develop some ability to handle tempera paint, paste, playdough, and crayons 

without having being compelled to put them in their mouths and taste them. 

 Todds, like the Wobbly Walkers, are “physically driven” and need an 

environment that encourages the use of their bodies.  They learn best by 

doing.   

 Concepts that are important at this age are: 

o Routines which give some control over their lives and build security. 

o Ownership which needs to be firmly established before they are ready 

to “take turns” or “share.” 

o Self-help Skills such as washing hands, using eating utensils, hanging 

up jackets, etc.  Routines are designed so each child can “do it myself!” 

 Play activities which promote development in the toddler months are: 

o Manipulative toys (puzzles, sorting and categorizing, clay, painting, 

etc.) to help them learn to control their muscles and 

make things happen. 

o Stories and songs are very special at this age, when 

there is a rapid development of vocabulary and 

abstract thinking.  The Todds begin to sit in 

small groups for 2 formal story times each day. 

o Music, whether to listen to, dance to, or use 

simple rhythm instruments with. 

 

 There are 4 toddlers to 1 adult. 
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Steps to Independence 

The Todds have opportunities to develop self-help skills all day.  Children begin to 

have responsibility for choosing their own piece of quesadilla or cracker, learning to 

“just take the one you touch.”  The afternoon bottle is no longer offered, but there is 

a substantial snack instead.   Children may fill their own cups with drinking water 

in the yard, which can sometimes become a favorite activity.  They are also able to 

direct their own play by asking the teachers to give them some water for the sand.   

 

Naptime is still an important part of the day; the Wobbly teachers will share the 

child’s  individualized routines with the Todds teachers to make a smooth 

transition.  Children who are drinking bottles before nap will be supported to 

gradually reduce the amount in the bottle, with the goal of giving up the bottle in 

the Todds group.  (The weaning process:  Usually the bottle remains as it has been 

in the Wobblies for the first month or so.  Once the child is settled into the Todds 

routine, the teacher will put just a little less milk in the bottle until it is quite 

minimal.  If the child continues to ask for the bottle, the teacher will begin to put in 

water instead of milk; usually a point comes when the bottle is just not that 

satisfying any more and the child is ready to be done with it.) 
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Section 8:  Major Developmental Issues for the Todds 

 

Autonomy 
By Liisa Hale 

 

At the age of two, children are getting serious about understanding autonomy—

learning that they are actually separate from their parents and other people around 

them.  They have been suspecting this for some time, and depending on 

temperament will pursue the investigation with greater or lesser passion.  The key 

to understanding and working with the behavior that accompanies this process is to 

have compassion for the child’s experience – after all, his whole understanding of 

the world is changing!  Till now he has been happily assuming that everyone sees 

the world through his eyes, yet he is collecting mounting evidence that disproves 

that. 

 

In the Todds classroom, the teachers structure the environment to work with the 

children’s developmental drive to investigate autonomy.  Some of the behaviors that 

they expect to see are: 

 Negativity – which is how the children investigate whether “My idea is 

not Your idea.” 

 Alternate Clinging or Running Away – the child is getting to be in 

charge, in effect saying “I want to choose if I’m with you or not,” and 

testing the concepts of separation. 

 Mine! and Ownership Issues – this is the way that children 

understand that “Separate people have separate things.” 

 New awareness of other children – those children who used to just 

seem like more “objects in the environment” are now seen as potential 

threats who might interfere with what I want.  “Stay out of my way” 

 

By setting up most activities for individual or parallel play, the teachers honor the 

children’s need to have space and ownership.  By giving simple choices, the teachers 

honor the children’s need to exercise power while avoiding power struggles.  By 

setting clear expectations, the teachers help the children know what comes next, 

providing stability during a time of developmental disequilibrium.  And the 

teachers flex with the child’s needs, knowing that one minute they may need to be 

held and rocked, and in the next minute may feel big and ready for anything. 

 

The teachers also assist the children in building the foundations they will need to be 

social beings, with language leading the way.  They encourage the children to 

verbalize, helping them to understand that others won’t know what you’re thinking 

unless you say it out loud—another shift in understanding the way the world works.  

They also want the children to learn that words can take the place of actions; that 

yelling “My turn!” might be a better way to tell someone not to touch your toy than 

pushing him away. 
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This is a wonderful age to teach self-help skills, taking advantage of the child’s 

developmental desire to be independent.  Much of the curriculum in the Todds is 

focused on helping the children learn to do things for themselves, from managing 

their own play choices, to washing hands, to clearing dishes, to hanging up their 

jackets.  The teachers break down activities such as putting on pants into small 

manageable bits that help the children learn to master them, and in so doing build 

both competence and self-esteem. 

 

Around 2½ to 2¾ years, this new clarity about “you and me” leads to the first 

tentative steps into true social relationships, with an understanding that “you 

might want something different from me, and if I want you to play with me I’ll have 

to deal with that.”  With this development, we consider children ready for more 

social challenges in their classroom, whether in the Todds room or the Playroom of 

the Nursery School. 
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Toddler Art 

Claire Bainer & Liisa Hale 

 

In the Todds classroom, children are introduced to new art media.  They can now 

manage paint and paste with some degree of self-control, and are excited by new 

possibilities.  An adult is inclined to think of art as lines and spaces indicating an object 

or design, but in the beginning the children are simply exploring a new idea—that of 

making a blank paper into a paper with something on it!  (In the very beginning, in 

fact, the paper may be far less interesting than the procedures of selecting and 

managing apron, paint, and washing up afterward.)  It is with time and experience that 

the child begins to see art as a means of personal expression. 

 

Small children use big brush painting, crayons, pasting, and playdough to experiment 

with materials, colors, textures, and techniques of using those media.  They take great 

pleasure in their own free (undirected) experimentation and exploration.  The finished 

product is of little interest to a young child.  The pouring of their own interests and 

feelings into their creation is what matters, not what it looks like when they are 

finished.  Often, left alone to their own devices, a brown glob with holes rubbed through 

the paper is the culmination of an aesthetic experience that was totally absorbing to 

themselves alone. 

 

There are defined and recognizable stages of development in painting as the child gains 

fine motor skill in using the brush and a more mature interest in color and design.  

Learning how to be an artist is in part learning how to see, not just the outline of the 

object but also the spaces and the patterns in between.  This ability to “see” is part of 

the exploration displayed in apparently random scribbles and blobs that come home on 

toddler artwork. 

 

Parents are sometimes at a loss as to how to respond to their children’s first art.  

Praising the end product is not really what the child needs so much as appreciation for 

the child’s experience – “Oh, my, all these pictures in your cubby tell me you are really 

enjoying painting at the easel!” is far more meaningful to a toddler than “Oh that’s such 

a gorgeous picture!”  The first response teaches him that his experience with the art 

materials is valued, the second makes him want to please his parent again rather than 

focus on art as his own experience.  When an adult looks at scribbles and says, “I see a 

smiling face,” it is actually limiting in that it places judgment on what, for the child, 

was actually a joyous experiment with the life of color and movement on paper.  During 

this time art remains a very personal experience and needs no adult intervention or 

instruction. 

 

As the children move through the preschool they will begin to create wonderful 

representative “pictures.”  Given the opportunity to experiment and discover on his 

own, each child will eventually experience a magical moment when he draws a circle 

and “sees” a head, a discovery that will be sweeter because it was his own!  Hand-eye 

coordination, small muscle maturation, and new intellectual ability to draw 

symbolically (pictures that manifest one’s ideas) come together to let this happen.  
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These stages leading to representative work will happen as the child’s mind and muscle 

control develop naturally—another individual process that needs nothing more from 

the adults than that they supply materials and space for experimentation. 

 

At BlueSkies we want the children to delight in their own efforts, respecting the inner 

aesthetic journey, without emphasis on what they are making.  The results of 

experiments in art media are appreciated for what they are, a great joyful creating, and 

not an end product.  
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SOCIAL INTERACTIONS AMONG TODDLERS 

By Liisa Hale 

 
 As children move through their toddler years they become increasingly interested in 

social interaction.  In the context of a group care setting for very young children this 

development has certain implications that must be understood by parents at the outset. 

 

I.  The Developmental Approach 

 A developmental childcare program accepts children where they are and supports 

their natural growth patterns.  We believe every child has a right to grow in his/her own 

unique way.  No child is expected to be able or unable to do something simply based on 

chronological age; rather, each child is encouraged to do what is right for him or her at 

whatever age.  

 

 Children grow in many ways; physical, cognitive, social and emotional growth are 

some basic divisions.  One child may be quick in physical maturation and walk at 10 

months.  Another may be verbally precocious, speaking in sentences at 13 months.  It is a 

rare occurrence, however, to find children who mature consistently in all areas.  Thus you 

find a child who makes physical contact with other children because he can move faster 

than he can express himself verbally.  Another child will interact with much older children 

as long as the action depends mostly on verbal or fine-motor activities, but is left gazing 

sadly after them when they run to the climbing area and quickly climb to the top of the 

structure, because his large motor skills are more typical of his chronological age. 

 

 The staff will help the physical child by suggesting other ways to approach children 

(“You can say ‘Hi!’“) or the cognitive child by showing him where to put his hands and feet 

in order to climb, but neither of these children will progress beyond their developmental 

level.  It may be that the cognitive child is ready and just needs encouragement to climb; in 

that case the teacher’s instruction will make a big difference.  It may also be, though, that 

his muscles are not ready for that type of climbing and no amount of instruction will change 

that.  A good teacher will be there for assistance if it is wanted but will not insist if it is 

obvious that the child is not interested or not ready to try. 

 

 Infants and toddlers are totally egocentric; they believe that the world revolves 

around their needs and desires.  They do not recognize that others feel pain, or that other 

children are any different from the toys they play with.  When toddlers hit, push, or bite the 

goal is not to hurt the other child but to gain some end in the most efficient way they know.  

A toddler might push another child just as an adult would push a swinging door out of the 

way, totally oblivious to the fact that while she was intent on getting somewhere another 

child is suddenly flat on the floor, crying.  A child absorbed in building a tower of blocks 

may see an approaching child as a threat to her space and project, so she might hit or push 

that child away just in case he was thinking of knocking the tower down. 

 

 Biting is just another ready tool of the toddler and can occur in any of the above 

situations, or because a child giving a hug suddenly can’t resist testing the sensation of her 

teeth sinking into a soft chubby cheek.  Toddlers with molars pushing at their gums may 

also find biting a good way to relieve the pain that has been teasing at their mouths all day; 
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another child’s proximity may just be an unfortunate coincidence.  Children may also bite, 

hit, and push as a way of testing the world around them, to see how the other child reacts 

and how the adults will react.  None of these occurrences is pleasant, but they are all very 

normal parts of toddler behavior and must be accepted as such even as the staff works with 

children to teach them new behaviors (and wait for them to “grow into them”!).  Teething 

toys are abundant in toddler classrooms, and experienced teachers know that any time two 

toddlers are within reach of each other the teacher should try to be there, too.  

 

II.  Group Care 

 When parents make the decision to enroll their child in a childcare group they are 

making a decision to expose that child to a number of new social and physical experiences.  

The positive opportunities such as children learning from each other and playing together 

happily are usually at the top of the list.  The fact is, though, that all of the children in the 

group are in the early stages of learning social skills and there are bound to be clashes.  The 

abundant climbing equipment is seen as a wonderful, challenging physical environment for 

children, yet children who are challenged will sometimes slip and fall and come home with 

bumps and bruises. 

 

 The staff:child ratio in toddler groups at BlueSkies ranges from 1:3 to 1:5.  This is 

generally a comfortable staff level, but there are always times when a staff person will not 

see the child falling behind (or even next to) him or the child who is grabbing another 

child’s toy across the room.   Group care does not allow undivided attention for each child 

throughout the day, although there are most certainly some times every day when each 

child receives the full attention of the teacher.  Teachers can prevent 98% of harmful 

interactions through their vigilance, but there will inevitably be times that children sustain 

interpersonal injuries. 

 

 Acknowledging that they cannot be everywhere at once, the staff attempts to 

minimize risks for children in their care while knowing there are bound to be accidents and 

social mistakes.  When children are learning to climb they need to do it themselves; there is 

no way to teach that through another person’s experiences.  A good teacher will try to stay 

close to the beginning climber in order to prevent serious falls.  At the same time the 

teacher may see a small tumble coming and let it happen so that the child will learn the 

natural result of that particular mistake.  Children who are learning to stand must be 

allowed to practice over and over, even though it is certainly going to result in some bumps 

and bruises. 

 

 In the same way, children need to be allowed to explore social interaction for 

themselves.  Through repeated experiences they will learn what other children appreciate 

about them as playmates or what makes others say “Go away!” when approached.  The 

teacher balances the individual’s need to grow and learn against the need for all the 

children to feel safe and respected.  The teacher sets up the classroom environment each 

day with an understanding of how her group plays; she knows that children engaging in the 

classic “parallel play” of the toddler need to have identical sets of toys next to each other. 

The teacher also “sets up” opportunities for the children which are likely to result in 

positive social learning by subtly pairing or separating children throughout the day, staying 

close to facilitate when children come to an impasse in their budding negotiating skills. 
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 When teachers know that a particular child is prone to express frustration 

physically, they will try to be near that child whenever a potential for frustration exists in 

order to protect the other children.  The child’s right to his or her angry feelings is protected 

and the teacher ensures that other children are not injured. The teacher will help the child 

deal with the anger and perhaps suggest ways to solve the frustration, but will not expect it 

to be the last time it happens because children learn through multiple, consistent 

experiences.   Over time the child will learn how to direct the angry feelings into safe 

channels, but toddlers have not developed the self-control necessary for this. 

 

III.  Verbal Development 

 Verbal development explodes during the toddler years.  Once toddlers begin to 

speak, they acquire vocabulary at an incredible rate.  One of the paradoxes of toddlerhood, 

however, is that the ability to speak precedes the true acceptance of speech as a meaningful 

tool for living.  Thus a verbal two-year-old will say “Don’t hit!” to a friend, then moments 

later hit someone himself.  He knows the words, but the words are really a separate 

function from the actions.  In addition, toddlers still lack impulse control and when their 

bodies get an “angry” feeling it is likely to come out in a physical way. 

 

 One of the big changes as children move out of the toddler stage is moving from a 

purely physical (“sensory motor”) world and developing some symbolic concepts.  Thus at 

the same time that children begin to figure out how to “pretend” they are eating a sand 

cake their brains are developing the framework to verbally express a feeling or need rather 

than acting it out.  While they are young toddlers the teachers begin to dangle the 

possibilities in front of them, understanding that they aren’t really quite ready to embrace 

them.  Thus a child who is pushing someone out of the way will hear from the teacher, “You 

can say ‘Move!’ to Susie.”  Even when the teacher knows the child won’t say it this time, she 

is planting the seed of possibility for the future. 

 

 A key piece of encouraging initial language use in group care is giving children 

words or phrases that are easy-to-say and straight to the point.  Thus we have a group of 

“power words” that toddlers are urged to use: 

“Mine!” 

“Go away!” 

“My turn!” (My Chair, My Ball, My Cup, etc.) 

“No!” 

“Myself!” 

“Move!” 

 

 These words will not charm the listener, but they do give the toddler a quick and 

dramatic introduction to using language as a mediating tool.  Many toddlers begin to 

practice these words at home with the people they trust the most—parents and siblings.  It 

is a bit disconcerting to find your toddler regularly yelling “My chair!” as you try to sit 

down, but seen as a positive step toward embracing language it becomes more acceptable.  

After this practice, the toddler will begin to try using words as mediators at school.  As the 

child matures his teachers will help him make appropriate modifications and modulations 

to his speech, reminding him to use a friendly voice or modeling fancier phrases, such as 

“I’m using that now, I’ll tell you when I’m finished.”  In the beginning, however, teachers 

are helping children “buy into” the power of language by making it dramatic and effective. 
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IV.  Discipline 

 Discipline in a developmental program consists of teaching new behaviors rather 

than punishing unacceptable ones.  Children’s social mistakes need to be treated as 

mistakes.  Mistakes are made because toddlers are acting on an incomplete understanding 

of the world.  They are just learning!  The staff works to enlarge the child’s view (“See how 

Jamie is crying after you pushed him?”) and teach more acceptable social interactions (“You 

can walk around Jamie next time.”).  The staff attempts to minimize opportunities for 

conflict by staying close to groups of children and helping children to have enough space.  

As the children approach preschool age this becomes trickier, since the children need to 

learn social interaction through practicing it with the teacher close by to facilitate.  

Teachers also maintain reasonable expectations (e.g., sharing is beyond the realm of most 

toddlers) and understand that each child’s development is different, and that no amount of 

talking will affect a child’s behavior until she is cognitively ready to process it. 

 

 Because of this lack of verbal understanding some parents advocate physical 

punishment to teach toddlers to behave.  This is not helpful for two major reasons.  First of 

all, it is inappropriate to punish a child for a lack of development.  Nobody would punish a 

child for “refusing” to learn to walk; neither should a child be punished for being unready to 

understand and implement social skills.  Secondly, physical punishment teaches all the 

wrong things.  It teaches that “might makes right” (it’s OK for adults to hit children but 

children may not hit anyone).  It may stop a particular behavior but it fails to replace that 

behavior with a more useful skill.  For example, a toddler whose mother slapped his hand 

for pinching other children stopped pinching for a week, then began biting other children 

instead.  He had clearly understood his mother’s “don’t pinch” message but had not learned 

a better way to express his needs. 

 

 Sometimes a child who is having persistent problems playing safely with other 

children will be helped by playing alone for a little while.  This serves several purposes.  It 

communicates to the child that she cannot be allowed to interact with other children when 

she uses that behavior.  It gives the teacher a moment to assess the triggers that caused the 

behavior and try to set up interactions without those triggers.  And it gives everyone a 

chance to take a breath and relax; teachers as well as children think less clearly when 

emotionally stressed.  After the child has “centered” again she can try group play once 

more. 

 

V.  In Conclusion 

 Knowing that behaviors are “normal” doesn’t always make it easier to live with 

them, but by knowing that these are typical developments we can take them less 

personally.  It allows us to be respectful of the huge amount of “life-learning” involved in 

growing up, and to lend children our support for the process even when it is difficult for all 

involved. 

 

Liisa C. Hale, 1994; revised 1999 

BlueSkies for Children, Inc., 3021 Brookdale Ave., Oakland, CA 94602 
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Language for 2-year-olds 
By Liisa Hale 

 

 Language is one of the areas of development just bursting out of two-year-

olds.  As they turn two, children are still tentative about the power of words; they 

have yet to be convinced that words will have an impact on their world.  The first 

mode of action tends to be nonverbal; the teachers try to give the children ample 

support and encouragement so that they will learn words can take the place of 

grabbing, pushing, biting, and crying. 

 

 In the beginning, teachers “feed” phrases to the children:  “Tell him ‘I’m using 

that!’”. “Say ‘go away, you’re too close!’”  Of course the teachers know these are not 

the most polite expressions, but they are what teachers call “power words.”  They 

are direct, easily said, and understood by children who are just beginning to figure 

out the power of language.  Parents can be disconcerted to find their sweet two-

year-olds at home expressing themselves in such demanding ways:  “Go away!”  

“Too close!”  “Mine!”  “Me do it!”  Their teachers, on the other hand, praise the 

children for using those words!  Teachers know that, to learn to trust that words 

can get one’s needs met, the words must have quick impact; there will be time later 

to mellow the messages a bit. 

 

 Indeed, as the children mature, their modulation, vocabularies, and courtesy 

expand.  In the Playroom, the teachers will begin to help the children modify the 

power words by feeding them some more information about the world:  “When you 

shout ‘go away!’ it’s hard for him to listen; next time you can use a quiet voice to tell 

him he’s too close.”  The next step is to add some words to soften the message:  “You 

can tell him you’re busy now and you’ll tell him when you want to play with him.”  

Finally, the children can generate respectful, courteous expressions completely on 

their own, which let their friends know their needs while still valuing the feelings of 

the listener. 

 

 Parents who feel in the throes of despair listening to their two-year-old 

should visit the four-year-olds in the Nursery School.  It is really amazing how 

beautifully those children can speak to each other!  It is encouraging to realize that 

just a few years earlier they were all yelling “Mine!” too! 

 



LIC # 010213219 / 010209844 

 

Section 9:  Developmental Assessments  Page 1  

Section 9:  Developmental Assessments 
 

Developmental Checklists 

Teachers complete a checklist for children at the age of 27 months.  Checklists 

examine all domains of development:  fine motor, gross motor, language, cognition, 

self-help, and social/emotional skills.  They are one tool that teachers use to look 

individually at each child, get to know the children in their group, set individual 

goals, and plan classroom curricula.  In addition to assessing developmental 

progress, checklists have a narrative section where teachers record information 

about the child’s daily life at school.  There is also a place for teachers to record 

goals that they are working on with the child. 

 

The developmental checklists are handed out to parents by the Head Teacher.  

Parents are encouraged to look through the checklist and come to the teacher with 

any questions or concerns (either by requesting a conference or a phone call).  If a 

child’s development falls outside of a typical range for her age, or if the teacher has 

some concerns about the child, the checklist is given to parents and discussed 

during a parent conference.   

 

The checklists are reviewed at staff meetings so all teachers can be consistent and 

support the children’s goals.  Copies of completed checklists are kept in the child’s 

observation binder.  All classroom teachers and directors have access to these 

binders with the understanding that their contents are confidential. 

 
 

Referrals for Additional Assessment 

If, based on observations and the developmental checklists, the teaching team and 

the parents wish to have the child formally assessed, the family is referred to the 

appropriate outside agency, such as a pediatrician, the Regional Center, the public 

school district, or other qualified specialists.  BlueSkies maintains a list of 

therapists and experts in various domains of child development to help parents 

locate appropriate outside resources when they are needed.  BlueSkies staff is 

always available to talk to such specialists, or to document the teachers’ concerns 

about the child’s development, upon written request and consent of the parent. 
 


