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Joining the Infant Room 

 
Your child is transitioning into the Infant Classroom (also known as the “Baby 

House”), the class for children who generally are 2–14 months old.  Your baby will 

be gradually introduced to the new class, starting with short visits accompanied by 

you or another trusted adult.  These visits will be extended until the transition is 

complete; a baby who is willing to take a bottle is usually able to stay half a day by 

the end of the first week, and full days by the end of the second week. 
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1:  Teachers and Brief Bios 

 
Christa Edwards, Head Teacher  

10:00 a.m. – 6:00 p.m. daily 

christae@blueskies4children.org  
(The Head Teacher’s priority of course is always your children, so she cannot always check or 

respond to email every day. Urgent messages should always be communicated in person or 

by telephone.) 

Christa joined BlueSkies full-time after volunteering in the Baby House in January 

of 2010. She was Head Teacher in the Wobbly Walkers for a year before returning 

to the Baby House in 2011. Christa has a BA in Classical Studies from Scripps 

College and has completed 24 E.C.E units.  

 

Sandra Brito-Rodriquez, Teacher 

11:00 p.m. – 6:00 p.m. daily 

Sandra taught at BlueSkies for 8 years before moving down to the Valley – and now 

she’s back. Sandra has 12 units in Early Childhood Development.  

 

Helen Thwin, Teacher 

7:00 a.m. – 3:00 p.m. Mon – Th 

(Will be on leave in Fall 2016) 

Helen has been with BlueSkies for 25 years. She has worked in all of the classrooms 

and is currently working in the Baby House. She has completed 14 units in Early 

Childhood Education.  

 

 

Staff schedules are designed to allow gradual shift changes for the infants during 

the course of the day and to allow good overlap between “morning” and “afternoon” 

teachers so that information can be fully shared from one end of the day to the 

other. 

 

While BlueSkies makes every effort to minimize staff changes for the children, 

circumstances may arise which result in different teachers in the group. 

mailto:christae@blueskies4children.org
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2:  Classroom Schedule 
 

Because babies need very different schedules, each child is self-scheduled. 

 

When the parent comes in each morning he or she completes a section of the baby’s 

chart indicating how the night went, when the baby woke up, when and what he 

ate, etc. so that the teachers will have this information to establish a starting point 

for the day.  From there on the baby will cycle through his own pattern of eating, 

sleeping, and playing. 

 

Babies arriving before 8:15 may have breakfast; if the baby is eating solids and 

arrives after that time she should have eaten at home first.  The Infant group tends 

to fall into two patterns during the day, one for the younger babies and one for the 

older babies.  The youngest babies are usually napping two to three times per day, 

so they will often nap shortly after arrival.  The older, more active babies nap less 

frequently and will usually be awake together during some periods when the 

younger babies are sleeping.  During those periods the older group may be out on 

the porch for more active play, but all of the infants spend some time outside every 

day. 

 

The 1:3 ratio allows the teachers to give one-on-one care while feeding, changing 

diapers, or rocking to sleep. While some babies need this intensive nurturing, 

another teacher will be on the floor with three to five children who are fed, rested, 

and playing. As in all of BlueSkies, the children are given many opportunities 

throughout the day to be in charge of their own learning.  The teacher has designed 

play areas which are developmentally challenging for the children to explore largely 

on their own. 

 

As the children approach the developmental markers that indicate readiness for the 

Wobbly Walkers group, the teachers will help them edge into more of a daily routine 

that prepares them for the Wobbly group schedule. 
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3:  Infant Classroom Menu 

 
The summary menu for the Infants is on the following page.  To learn the 

particulars of each day’s fruits and vegetables, check the “Tracking Menu” posted in 

the classroom. 

 

See the “Food and Feeding” article in Section 8 for in-depth information about the 

way that BlueSkies teachers work with babies and their parents as infants begin to 

eat solid food. 
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4:  Parent Orientation 
What Is Where in the Infant Classroom 

 
Charts Charts for each child are on clipboards just inside the classroom 

door and next to the sink by the changing table.  Use the daily 

charts to inform staff of both routine information—eating, 

sleeping, mood overnight—as well as special information such as 

attention needed regarding diaper rash, a change in food, or 

unusual pick-up arrangements. If teachers have any concerns 

about your child during the day, we will let you know in a note or 

phone call. Check charts at the end of the day to find out how the 

day’s activities went for your baby. 

 

Communication Binder 

 

This is on the top of the cubby shelf.  This is where you should 

write notes about upcoming absences and special notes about the 

day that you want all the teachers to know about (another person 

picking up, be sure to wear a hat outside, etc.). 

 

Medication Authorization 

 

No medicine can be given to a child without this form fully and 

accurately completed by the parent.  The Head Teacher has these 

forms; after completing the form give it back to her for review 

before you leave to be sure all is in order.  Hand the medication 

to the Head Teacher for proper storage.  Acetaminophen 

(Tylenol) can be given to your child only if you complete this form 

and leave a bottle of the medication with your child’s name and 

dosage on it. 

 

White Board (Daily 

Announcements) and 

Bulletin Board 

These are in the Observation Room. The whiteboard is used to 

write notes about teacher absences, substitutes, children coming 

or going from the group, etc.  More general notices and teacher 

and family photos are posted on the bulletin board, along with 

photos, birthdates and news of all current babies. 

 

Documentation Once a month or so the Head Teacher puts together a photo 

documentation which illuminates some aspect of the children’s 

experience in the Infants.  These are posted in the Observation 

Room. 

 

Family Photos The children enjoy seeing photos of their families; please provide 

us with a current photo for this display. 

 

Cubbies Each child needs a home diaper and change of clothes in her 

cubby every day.  Please do not put medicine, food, or treats in 

the cubbies! 

 

Refrigerator: One of the refrigerators in the Hedco kitchen is for the Infants.  

Please follow instructions carefully for labeling your baby’s 

bottles and placing them in your baby’s tray in the refrigerator to 

avoid mix-ups. 
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5:  Weekly Chart 
 

 

 

 

Notes about the Day: 

____________________________________________________ 

____________________________________________________

Child’s Name:__________________________

From Parents 
Wake up time  

Did your baby 

have a good 

night? 

 

Time of last 

feeding 

 

From Teachers 

Breakfast Bottle Lunch Snack 

 

 

 

 

 

 

 

 

Nap 

Time asleep: Time asleep: Time asleep: 

Time awake: Time awake: Time awake: 

Diapering or 

Toileting 

Information 

 

If you want more info, ask! 

The Infant Teachers are usually able to 

talk for a few minutes at pick-up and drop-

off each day. 
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6:  Things to Expect at BlueSkies 

 

An Overview of Transitions through the School 
 

When babies transition into the Infant group, the child visits (first with a parent, 

later on his own for longer and longer periods) for quite a while so that he can form 

relationships with the new caregivers before staying the whole day—at this age, the 

child’s sense of self is a reflection of the person caring for him, thus he needs to 

know the adults who are with him! The transition process for each child is a little 

different, reflecting different needs of the child at different developmental levels, 

but continues to be a slow and individualized process.  Each child’s individual style 

is honored; some children are always eager for the next thing and need to be slowed 

down a bit so they won’t find themselves in over their heads, and some need a little 

nudge over the doorstep after weeks of an exceedingly cautious approach.  While 

every decision about the readiness of a child for a transition factors in his overall 

development, one area usually takes precedence in each move.  Ages given are 

typical but not exact, as the child’s readiness is more important than age. 

 

The transition from Infants to Wobbly Walkers generally occurs between 12 and 14 

months of age.  Physical development most influences readiness for this move.  

While a child is learning to pull up, to stand, and to crawl, the Infant classroom 

provides a perfect environment.  Once she starts walking, however, it quickly seems 

too small!  Generally at about the same time that the child is beginning to walk, or 

is crawling very efficiently, the morning and afternoon naps merge into one longer 

midday nap.  This too indicates readiness for the group routines which begin in the 

Wobbly Walkers.  The child usually visits the Wobbly Walkers for four to eight 

weeks before making the actual move. 

 

The Wobbly Walker who is developing autonomy (recognizing that he is separate 

from the adults around him) has reached the emotional readiness for a move to the 

Todds.  The Todds have an increased emphasis on self-help, on the individual space 

and process that allows each child to explore his emerging sense of self.  Around the 

age of 2 the child’s thinking becomes more organized, and the classroom begins to 

take on more of the look of a nursery school.  New activities are introduced, such as 

easel painting and table toys, and dramatic play is expanded.  This move often 

comes at a time when the child’s relationship with adults is changing, as his 

interest in peers increases.  The visiting process usually lasts one to three weeks. 

 

Between the ages of 2 years, 6 months and 2 years, 9 months children begin to move 

past the need for “ownership” that comes with establishing autonomy, and show 

enough interest in social play to be willing to subjugate their own desires (at least 

for a moment) to make it possible.  This is the point at which children are ready to 

enter the Playroom group of the Nursery School program and begin the years-long 

journey of social development that will complete the preschool years.  The child’s 
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new sense of herself as an individual means that relationships with the adult 

caregivers decrease in importance.  The social drive which emerges at this age shifts 

the child’s vision from the adults to her peers, meaning that this move generally 

happens very quickly, over just a few days.   

 

The transition to the Playroom in the Nursery School is the last transition that 

involves only a few children at a time.  In the Playroom, an entire class year 

(birthdates from September of one year through August of the next year) will collect 

and then move together to the Homeroom the next September and then to the 

Schoolroom in their last September at BlueSkies.  Because of this shift in transition 

systems, it means there is a time when a full class year of 18 children has collected 

in the Playroom (usually around February each year) and no more children can 

move until the summer.  That means that children with fall/winter birthdays will 

usually spend more than 6 months in the Todds; during this extra Todds time the 

classroom adds more challenges for these older children and separates them into an 

older social group for part of each day. 

 

Life is very different in the Nursery School, as the children need a different kind of 

support from their teachers than they did as infants and toddlers, but all that is so 

far away right now, we’ll talk about it in a future packet! 
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The Needs and Services Plan:  How and Why It Is Used 
 

We designed BlueSkies so that the Infant Toddler program would feel protected and 

separate from the older end of the school.  This can give the impression that the 

school is small and make the many requirements for written communication 

(contact or contract changes, requests for extra hours, etc.) seem unnecessarily 

bureaucratic.  But BlueSkies usually has a staff of 36!  When many staff members 

need to know the same information, writing it down is the only way to make sure 

that everyone stays informed. 

 

As a licensed childcare center BlueSkies is required to have a formal system to 

ensure that teachers talk to parents about how the babies’ basic needs will be met 

while they are at the center.  This is the origin of the “Needs and Service Plan.”  But 

we quickly realized that by expanding the requirement we could create a useful 

document for formally sharing information on a regular basis, both between parents 

and teachers and among the teaching staff. 

 

The Infant Needs and Services plan is completed by the parent in consultation with 

the Head Teacher during the first day of the baby’s transition into the program. It 

must then be updated every three months.  While all of the usual Infant teachers 

will be aware of any changes in the baby’s needs from day to day, keeping this 

document accurate means that, in the event that a virus hits all the teachers on the 

same day, a substitute would have the Needs and Services plan to direct her care of 

your baby.  If at any time you feel the plan should be updated, ask the Head 

Teacher to plan a time to do so. 

 

BlueSkies has developed a version of the Plan for each Hedco classroom.  What 

begins with a focus on minutiae (how many ounces of what kind of formula to put in 

what type of bottle with which type of nipple) slowly morphs into questions about 

how the child handles anger, or what kind of a person you hope your child will 

become! 

 

Each time a child moves into a new classroom the new teacher will request a 

conference, and each conference will include completion of a new Needs and 

Services plan.  These initial meetings with your child’s teacher provide an 

opportunity to give the teacher a jumpstart in knowing who your child is, both in 

areas of strength and areas of challenge.  Children often show different sides of 

themselves in the school and home settings, so it is especially important for the 

teacher to know how you see your child.  You will have opportunities to get the 

teacher’s perspective every six months or so when she completes a Developmental 

Assessment (see Section 9). 
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Teacher Communication 
 

In the Infant classroom the Head Teacher is usually able to spend a few minutes 

talking to parents at pick-up every day.  They know that it is especially important 

to have this daily contact with parents of the youngest children, and try to organize 

their duties so that it is possible. 

 

Teachers are always happy to share their insights with you and to hear about what 

your child has going on at home, but remember that time is often short and teachers 

have many responsibilities!  Sometimes if you come early in the morning you can 

follow the teacher around as she sets up, which lets her get ready for the day while 

she chats.  Of course the teacher’s first responsibility must be the children, and 

sometimes she is simply busy with them and unable to say more to parents than a 

quick greeting. If you find that you are usually coming and going at times when the 

Head Teacher is too busy with the children to talk to you, feel free to leave a note 

and ask the Head Teacher to give you a call periodically just to talk about how 

things are going.  As your child moves through the school and the ratios of children 

to teachers increase, time for daily exchanges become more limited, so asking for a 

phone call is a good strategy to remember. 

 

Though the youngest babies may not yet understand words, they are attuned to 

body language and will understand words before long.  While it is fine to hold the 

baby as you tell the teacher about her sleep last night, it is good to get into the habit 

of stepping away from the children to have conversations about worries.  If the 

teacher cannot step into the Observation Room or the kitchen, this is another 

situation where it is good to request a phone call.  

 

Even when there is time for daily conversation, it is important to write down 

information that should be shared among teachers.  You may tell the first teacher 

you see that you will be picking up the baby early today for an appointment, but if 

six other parents speak to her in quick succession the message may never reach the 

afternoon teacher, and you may arrive to find that the baby is still in a school 

diaper when you are in a big hurry to pick him up and run!  While this may be 

written on the baby’s individual chart in the Infant room, in future classrooms such 

notes are put in the classroom Communication Binder.  It is also helpful to write 

notes about early pick-up in the Communication Binder in the front office. 
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7:  About the Infant Classroom: 

Developmental Drives and Teaching Techniques in the Infants 
 

Infant Group 
(2 to 13 Months) 

 

Goals for the Babies 

 Regulation of internal schedule, e.g., developing a consistent schedule for 

napping and eating. 

 Sense of self, by providing love and attention which makes the baby feel safe 

and secure, and providing an environment where the baby has her own bed, 

blanket, bottle, and pacifiers. 

 Sense of competence and control over the environment, feeling that the world 

is a good place to live in.  Routines give opportunities to experience self-

control and learn skills, independence, and self-confidence. 

  Ability to communicate needs through eye contact and verbalizations as the 

baby gets older. 

 Ability to trust people. 

 Sense of response to their actions, understanding of “cause and effect.” 

 Development of gross motor (large muscle) control by providing the babies 

with an environment that helps them develop physical skills and 

coordination. 

 

Mouthing Toys and Sanitation 

Young babies learn an enormous amount through their oral senses, so 

everything in the room is safe to put into the mouth.  An experiment found 

that one-month-old babies given either a bumpy or smooth pacifier to suck 

on, but not see, would later spend more time looking at the pacifier that had been in 

their mouths—somehow, they could relate the feel of the pacifier in their mouths 

with the visual image! (Gopnik, Scientist in the Crib)   Of course, parents have 

known forever that babies are driven to put things in their mouths, but this type of 

experiment gives us insight to how powerful a tool the mouth is for learning about 

the baby’s world; it is the first muscle system the baby can totally control and thus 

the means of much sensory input.  The teachers each designate a “clean” basket and 

a “dirty” basket on the counter top, so that every time a baby drops a mouthed toy it 

can be popped into the dirty basket and washed later by housekeeping staff.  All day 

long, clean toys replace mouthed ones in the Infant room. 

 

Home and School 

BlueSkies was designed for children who are out of their homes for most of the day, 

and as such every classroom contains a blend of “homey” and “schooley.”  The Infant 

room is nearly all homey, designed to mimic a living room more than a classroom.  

As the children move through BlueSkies, the balance of each classroom shifts 

slightly more toward the “school” setting until the final classroom, the Schoolroom, 
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is nearly all school and very little “home.”  The mattresses provide an area for the 

youngest babies to lie on, out of the main traffic paths, as they work at building 

muscle strength and coordination by trying to grab their toes, get a hand to the 

mouth, etc. 

 

Physical Development and Clothing 

We know that babies learn about themselves in relationship to objects and others 

through using their entire bodies, and want to give them every opportunity to do so.  

Clothing for young babies should be comfortable for lying around in—no big sashes 

or buttons on the back.  Teachers do not put babies into positions that they cannot 

manage themselves; for example, if a baby is “propped” into a sitting position she 

can usually escape from it only by falling over, so the teachers wait until the baby’s 

core strength supports getting into and out of a sitting posture before sitting the 

baby up on the floor or in a high chair.  The classroom intentionally does not include 

any bouncy seats, swings, or other items that “trap” babies and prevent them from 

using their muscles (this is not to judge their use at home, but to say that at 

BlueSkies we have teachers available to watch the babies and do not need to use 

such items for a “break” or an extra hand as a parent might). 

 

Once the babies start moving, the shelves and equipment are all appropriately sized 

for babies to pull up on and cruise along.  Crawling babies have a challenging ramp 

to go up and down as well as a small slide on the porch.  All of the learning that a 

baby does is accommodated in this environment. 

 

As babies begin to move, clothing that moves with them is helpful!  Dresses and 

overlong shirts can be very annoying to crawling babies who keep finding the dress 

stuck under their knees.  Tight pants that don’t stretch (such as jeans) are also 

limiting and frustrating.  Until babies are walking, soft-soled shoes are all they 

need. 

 

Respect for the Child’s Needs and Interests 

The teachers recognize play as the source of learning for babies, and as such the 

environment is set up to provide multiple and varied opportunities for play.  Being 

in trusting relationships with the adults surrounding them allows the babies to 

venture out and study their world.  Scientists theorize that human beings are so 

capable of adapting to various living conditions because human babies are born in 

such an immature state; it is through the essential deep and caring relationships 

with adults that babies learn how to be members of the species in the culture to 

which they are born.  Given a safe, supportive environment where children can use 

their bodies and follow their own interests, we know that the babies thrive.   

 

Teachers in the Infant Classroom have been carefully trained to hold a balance 

between being responsive to the babies’ needs for contact and support, but not too 

entertaining!  While it is important for teachers to hold, read, sing, and play with 



7:  About the Infant Classroom:  Page 3 

infants to establish strong relationships with them, we want the babies to learn how 

very entertaining their own ideas are, rather than get them addicted to adults who 

will sing and dance and dangle toys for them.  Showing children that we respect 

their interests and abilities, and are also there for them when they need help, lays 

the foundation for children to become self-actualizing, self-initiating people in years 

to come. 
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8:  Major Developmental Issues for Infants 

 

Food and Feeding in the Babyhouse 
By Ameena Muhammed 

 

A baby grows at a tremendous rate during the first year of its life and eats 

accordingly. Breast milk or iron-fortified formula give an infant all of the nutrients 

he needs for the first four to six months of life. The school provides babies with the 

formulas they need (the baby should always have the same formula at BlueSkies as 

at home).  Most of the young babies at BlueSkies are drinking breast milk. When 

that is the case: 

 Arrangements are made between the parent and staff for mothers to come 

in and breastfeed if that is desired. 

 During transition, arrangements for packaging and storing breast milk 

will be outlined by the Head Teacher. 

 Staff will request instructions for feeding if the baby finishes all of the 

available breast milk (e.g., call parent, provide formula, etc.). 

 

Beginning to Eat Solid Food 

As an NAEYC accredited center, we don’t start feeding infants solid foods until they 

reach six (6) months. A time will come when a baby needs the nutrients and 

challenges that solids provide.  Some signals that tell the teachers that a baby is 

ready for solids are that the child is able to: 

 Hold her head steady 

 Draw his lower lip when a spoon is removed from mouth 

 Keep food in mouth and swallow 

 Open mouth when she sees food coming 

 

The teachers and parents communicate with each other and agree on an approach 

to this transitional time of introducing solids.  They discuss what is to be introduced 

as well as when to start.  In general it is best if parents introduce each new food on 

days that they are home with the baby, so that they are able to monitor any 

negative reactions.  This process requires a lot of communication. 

 

BlueSkies Food 

BlueSkies tries to purchase organic food as much as possible, meaning that foods on 

the menu are readily available in the quantity needed.  Most of the dairy products 

are organic; if the poultry is not organic it is at least antibiotic and hormone-free.  

Most of the fruit and vegetables, and the infant cereal, are also organic.  The pureed 

food for the babies is cooked fresh every day in the BlueSkies kitchen and pureed by 

the staff so the food is always fresh and natural (with the exception of applesauce).  

When babies graduate from breast milk or formula to cow’s milk, they are given 

whole milk until the age of 2; after that BlueSkies serves 1% milk as recommended. 
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The Usual Progression 

Babies usually start on solids with an iron-fortified cereal. As time goes by, pureed 

food is introduced. The new foods are introduced to them one at a time, over a 

period of several weeks (in case of any allergic reaction, the food can be identified 

and subsequently avoided). When a baby starts solids, teachers start helping the 

baby learn to drink water from an open cup. This shows the baby that there is more 

than one way of taking liquids. As the baby gains skills with a cup, he is interested 

also in using a spoon and may begin to develop very different ideas as he progresses 

on the road toward eventual independence. As the baby begins grabbing the spoon, 

the staff provides the baby with his own spoon to experiment with as they continue 

to feed him. 

 

Babies will be held for feeding until they are ready to sit unassisted; at that time 

they begin to have meals in a high chair.  As they begin to show readiness to 

transition to the Wobbly Walkers, around a year of age, they begin to eat at a low 

table. 

 

When babies are about 9–10 months, the staff gradually starts introducing finger 

foods, getting them ready for the transition to the Wobbly Walkers group. As a baby 

gets older and joins the Wobblies, the need for milk or formula decreases. By the 

second year, solid foods will gradually replace milk as the major source of calories 

and protein. 

 

The following article nicely describes the philosophy around feeding babies that is 

followed by the teachers at BlueSkies. 

 

“Division of Responsibility in Early Spoon Feeding” 

from How to Get Your Kid to Eat … But Not Too Much, by Ellyn Satter, R.D. 

 

Parents are responsible for what is presented to eat and the manner in 

which it is presented. 

 Choose food that is developmentally appropriate so he can control it in his 

mouth and swallow it as well as possible. 

 Hold your baby in your lap to introduce solids. He’ll be braver. 

 Support him well in an upright position so he can explore his food. 

 Have him sit up straight and face forward. He’ll be able to swallow better and 

be less likely to choke. 

 Talk to him in a quiet and encouraging manner while he eats. Don’t entertain 

him or overwhelm him with attention, but do keep him company 

 

Children are responsible for how much and whether they eat. 

 Wait for him to pay attention to each spoonful before you try to feed it to him. 

 Let him touch his food—in the dish, on the spoon. You wouldn’t eat 

something if you didn’t know anything about it, would you? 



8:  Major Developmental Issues for Infants  Page 3 

 Feed at his tempo. Don’t try to get him to go faster or slower than he wants 

to. 

 Allow him to feed himself with his fingers as soon as he shows an interest. 

 Stop feeding when he indicates he has had enough. 

 

Parents are responsible for what is presented to eat and the manner in 

which it is presented. 

 Selecting and buying food 

 Making and presenting meals and snacks 

 Regulating timing of meals and snacks 

 Presenting food in a form a child can handle 

 Allowing eating methods a child can master 

 Making family mealtimes pleasant 

 Helping the child participate in family meals 

 Helping the child attend to his eating 

 Maintaining standards of behavior at the table 

 

The parent is NOT responsible for: 

 How much a child eats 

 Whether he eats 

 How his body evolves – growth patterns vary tremendously and as long as 

the parent is offering healthy food and ensuring good exercise the body will 

develop as it should. 
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Stranger Anxiety 
 

Sometime between the ages of 5 and 9 months, most babies go through a first period 

of “stranger anxiety.”  Some babies spend only a few weeks in this state, others may 

spend 6–18 months in it, and some never do it at all.  The good news is that 

stranger anxiety reflects the child’s growing understanding of the world, 

particularly in terms of the loving, committed bond he can expect from his parents; 

the bad news is that it can really be hard on parents to have to leave a crying baby 

in the morning when they go to work, second-guessing themselves or the childcare 

teachers as they wonder if their baby is really okay. 

 

Stranger anxiety occurs because babies have become aware of the differences in the 

quality of relationships they have with various people they encounter.  While the 

very young infant sees any adult as “someone who can take care of me”, within a 

few months she learns that her parents are particularly wonderful at taking care of 

and being with her.  Stranger anxiety comes when the baby realizes that not only 

are her parents particularly wonderful, but really that they are the ones who can be 

absolutely trusted to know what she needs and provide it.  With that realization 

comes an urgent need to keep these important people close—even a baby who has 

spent many months in the Infant Classroom and formed happy relationships with 

her teachers may suddenly object to letting her parent go in the morning.  The baby 

does not usually understand that an object out of sight still exists (object 

permanence) until the age of 8 or 9 months, so in the baby’s limited understanding 

of the world she is also unable to be certain the parent will return.  Fortunately, 

most babies in this stage will loudly object to the parent’s departure and then decide 

to make do with the trusted caregiver in her place. 

 

A baby who is beginning a transition during this period will probably need a much 

longer and slower transition; when even close grandparents or childcare teachers 

whom children have known well become suspicious characters, it is challenging to 

build a relationship with an entirely new person. 

 

Given the range of ages in the Infant Classroom, there is nearly always at least one 

child dealing with some level of stranger anxiety.  That is why we minimize the 

number of new people the babies need to interact with, sometimes even “shielding” 

babies from the other babies’ parents during transition times. As a parent in the 

program, please be sensitive to this and avert your eyes if a baby seems anxious 

when you look at him or her. 

 

At about 16–20 months toddlers typically hit another type of separation anxiety, 

which stems from another growth in their understanding of the world.  You’ll read 

about that in the Wobbly packet. 
 

. 
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9:  Developmental Assessments:  Timing, Purpose, and Uses 
 

Developmental Checklist 

Teachers complete a checklist assessment for children at the ages of 6 and 9 months 

in the Infant room.  The checklist examines all domains of development:  fine motor, 

gross motor, language, cognition, self-help, and social/emotional skills.  It is one tool 

that teachers use to look individually at each child, get to know the children in their 

group, set individual goals, and plan classroom curricula.  In addition to assessing 

developmental progress, the checklist has a narrative section where teachers record 

information about the child’s daily life at school.  There is also a place for teachers 

to record goals that they are working on with the child. 

 

The developmental checklists are given to parents by the Head Teacher.  Parents 

are encouraged to look through the checklist and come to the teacher with any 

questions or concerns (either by requesting a conference or a phone call).  If a child’s 

development falls outside of a typical range for her age, or if the teacher has some 

concerns about the child, the checklist is given to parents and discussed during a 

parent conference. 

 

The checklists are reviewed at staff meetings so all teachers can be consistent and 

support the child’s goals.  Copies of completed checklists are kept in the child’s 

observation binder.  All classroom teachers and directors have access to these 

binders with the understanding that their contents are confidential. 

 
 

Referrals for Additional Assessment 

If, based on observations and the developmental checklists, the teaching team and 

the parents wish to have the child formally assessed, the family is referred to the 

appropriate outside agency, such as a pediatrician, the Regional Center, the public 

school district, or other qualified specialists.  BlueSkies maintains a list of 

therapists and experts in various domains of child development to help parents 

locate appropriate outside resources when they are needed.  BlueSkies staff is 

always available to talk to such specialists, or to document the teachers’ concerns 

about the child’s development, upon written request and consent of the parent. 
 


